Adult Development     2

ADULT DEVELOPMENT
Adult Development and Andragogy
Melissa Hallock

Capella University
Adult Development and Andragogy
Introduction

For the first time in history, the number of adults outnumber those under 18 years of age and our population is better educated than ever before, resulting in more adults seeking learning opportunities (Merriam, Caffarella,  & Baumgartner (2007). Do adults learn differently than children do? For this assignment the content will cover adult development, theory of andragogy, and practical application of andragogy.
Adult Development


According to Merriam, Caffarella, & Baumgartner (2007) adults learn in a variety of environments and a variety of ways. Merriam, Caffarella, & Baumgartner also stated there are a variety of learning theories and chose five basic orientations to discuss: behaviorist, humanist, cognitivist, social cognitive, and constructivist. 
Behaviorism has three basic assumptions: observable behavior rather than internal thought processes is the focus of the study, the environment shapes behavior, how close in time two events must be for a bond to be formed, and using resources to increase the likelihood that particular event will be repeated.  Behaviorist orientation has been foundational to much educational practice.  A behavioral learner learns through environmental stimuli and behavior is shaped through positive and negative reinforcement (Learning theories database, 2011). 
Humanist theories consider learning from the perspective of the human potential for growth. With humanistic theories it was found among the growth motivations was found the need for cognition, the desire to know and to understand (Merriam, Caffarella, & Baumgartner ,2007). In humanism, learning is student-centered and personalized and the educator’s role is that of a facilitator (Learning theories database, 2011).
Cognitive orientation assumes two key views: that the memory system is an active organized processor of information and that prior knowledge plays an important role in learning ( Merriam, Caffarella, & Baumgartner, 2007). In cognitive orientation, the learner is viewed as an information processor (Learning theories database, 2011).
Social cognitive orientation combines elements from both behaviorist and cognitivist orientations and postulates that people learn from observing others (Merriam, Caffarella, & Baumgartner ,2007).

When linking adult learning with memory processes Merriam et al warned one must be careful when discussing brain and memory functions with adult learning because the majority of these studies were done with children. One issue with adults and memory is memory loss is an important concern for people as they age. Merriam et al also stated from what we currently know from past research is older adults do have a harder time processing new information. One reason may be because learners tend to distort new material to fit their existing beliefs. In tests of recall, major differences have been demonstrated between older and younger subjects. The indication is older adults may not acquire or retrieve information as well as younger adults, nor organize information affectively (Merriam, Caffarella, & Baumgartner ,2007).

Theory of Andragogy
According to Merriam, Caffarella, & Baumgartner (2007) there is no single theory that explains all of human learning and there is no single theory that explains adult learning.  Instead, there are a number of frameworks, or models, each of them contributing to our understanding of adults as learners.  As stated in the discussion question in the online class forum, Knowles’ Andragogy assumed that the point at which and individual achieves a self-concept of essential self-direction is the point at which he psychologically becomes an adult.  In this case, the person develops a psychological need to be perceived by others as being self-directing.  Knowles’ assumptions lie in the individual with a need to know, a need to be responsible for their own decisions, a need to experience a varieties of life, readiness to learn, and motivation to learn.  Knowles also assumed an adult accumulates a growing reservoir of experience, which is a rich resource for learning (Merriam, Caffarella,  & Baumgartner (2007).  McClusky Andragogy assumes adults seek to strike a balance between the load of life and the power of life.  The impact of that is education becomes a load that can become dispensable if it becomes overwhelming.  Illeris’s Three dimensional learning model seeks to strike a balance between cognition, emotion, and social norms.  The resulting impact is adults need to understand the why of learning and how it will impact their world. Jarvis’s learning process brings qualified realities to the table such as prior knowledge, prior experience, flow of time with a history and present and a future. Jarvis’s Learning process includes a simple world view structure with connected beliefs about politics, education, economics, religion, and social issues.  All of these models work together to enhance the understanding of adult learning. 
Practical Application of Andragogy

A pretest is, in a sense, a practical application of andragogy (Laird, Naquin, and Holton, 2003). Such pretesting gives the instructor information about what students need to learn and what they already know. One method used might be a feelings survey by giving the survey taker as an agree/disagree decision. 

When applying andragogy what we already know is important for proper delivery among adult students.  According to Zemke (1984) adult learners seek out learning experiences in order to cope with specific life-changing events, and the more life changing events the adult encounters, the more he or she will seek out learning opportunities.  Adults are also more willing to learn because they have a need to learn. Zemke also listed helpful information with curriculum design for adults.  In the curriculum design Zemke stated the older the adult learner the more they tend to be less interested in survey courses, have a need for integrating new ideas with what they already know, and when new information conflicts with personal beliefs the forceful reevaluation of old material is integrated more slowly.  Because of this the instructor must be aware some instruction must be designed to affect a change in belief and value systems. There were several other items listed but one particular item of interest was adult learners prefer self-directed projects and tend to take mistakes personally and are more likely to allow those mistakes to affect their self-esteem. 

Zemke further listed information for how to use what is known about adult learning when teaching in the classroom.  When teaching in the classroom it is important to keep in mind adults can lose self-esteem and their ego is on the line when they are asked to risk try8ing a new behavior in front of peers and cohorts. Adults are also already set with expectations before they enter the classroom so it is critical to clarify early on all expectations before getting into content.  The instructor must also keep in mind new knowledge must be integrated with previous knowledge and the students must actively participate in the learning experience.  The instructor role in adult learning is key and the instructor must maintain control by balancing the presentation of new material, debate and discussion, and the sharing of relevant student experiences, and the clock. 
Conclusion


Adult learners are very different than younger learners and it is very important to keep many things in mind when teaching adult learners.  Instructors must keep in mind adult learners need to keep their ego in check and feel like they are a part of the classroom.  Adult learners have a need to compare new information with current beliefs and care must be taken when they are learning life-changing material. Because more adults than ever are now attending college more and more studies have been researched for information about teaching adults resulting in several models applying logic to the issue. These models, such as Knowle’s Andragogy, help to enhance our knowledge while working to improve teaching methods and curriculum to accompany adults. By using what is known about adult learning instructors can apply practical applications in the classroom to help adult learners learn better.
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